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Stage 1 – Desired Results – New Jersey State Standards in Language Arts

Established Goals:

Students will analyze how works of a given period reflect historical and social events and conditions.

Students will anticipate and construct meaning from the text by making conscious connections to themselves, an author, and others.

Students will interpret text ideas through journal writing, discussion, and enactment.

(New Jersey Core Curriculum Content Standards for Language Arts Literacy)

Enduring Understandings:

Beneath the glitter of the Jazz Age, lay moral emptiness and decay.

The American Dream is corrupted when wealth and position are considered the keys to attaining it.

Money can’t buy happiness or friendship.

People must have a strong moral foundation (sense of values) in order to create a healthy society.

Essential Questions:

What are values? Why is it important to have them as an individual? As a society?

What is the American Dream? What values does it reflect?

What does it mean to be a success?

How does popular culture influence our values?

Knowledge and Skills

Students will know….

Students will need to know how to define, recognize, and analyze plot, symbols, themes, and characterization, and the importance these elements have in pushing forward the enduring understanding of this novel.

Students will need to know how to conduct research and document their findings.

Students will need to know United States history in the Roaring 20s, including information about Prohibition, bootlegging and other criminal conduct, flappers and jazz music. They will need to understand how this time period shaped American culture and analyze how this history is captured and evaluated in the novel.

Students will need to read, discuss, and/or write about the background of author F. Scott Fitzgerald, including both how he fits into this time period as an individual and how he reflects upon this period as a writer.

Students will be able to….

· Interpret different levels of meaning in fiction

· Present a clear analysis of an idea supported by well-developed arguments

· Reflect on their own experience and gain perspective on the values and lifestyles of others

· Write reflective, focused reader-response entries in their journals 

· Interpret characterization through enactment and/or dramatic readings

· Write and present research on historical information pertaining to Gatsby and the Jazz Age

· Provide critical commentary on fellow student presentations of The Great Gatsby and the Jazz Age 

· Provide peer reviews of essay on The American Dream

· Write creative piece on The Great Gatsby (several options will be available which appeal to multiple intelligences….visual, audio, nature, etc.) for extra credit

Stage 2 – Assessment Evidence

Performance Task #1: Students will be asked to perform on a panel to help a group of radio listeners understand the American Dream in the 1920s by comparing and contrasting the values of  F.Scott Fitzgerald’s characters in The Great Gatsby to the values and attitudes in our culture today.  As part of this assessment, students must demonstrate their ability to view life from someone’s perspective other than their own and to empathize with that particular character’s need for moral structure. Students must also apply these understandings to their own life now and dig deep into their own self-knowledge of how they see the world to meet the criteria of this assessment.

Performance Task #2: Students will be asked to write a three to five page essay on the following topic: What is your American Dream? Compare and contrast your dream to the dream of a character from The Great Gatsby (your choice). What do our dreams reveal about us? Do you plan to make your dream come true? How? Does your character have his/her dream come true? Why or why not?

Other Evidence: quiz on readings, Socratic discussion, dramatic readings, group work, journal writing, research on the Jazz Age, class newspaper on the Great Gatsby (students create a Roaring 20s paper that incorporates their research)

Student Self-Assessment: The final journal assignment is for students to answer the following questions, using rubrics to guide their self-evaluation 1) Self assess your performance on the radio panel 2) Self assess your essay. 3) Overall, how would you describe your effort and interest in this unit? If you could make any changes in the way this novel was covered, what would they be? 4) Is there any additional information about your work on this unit that should be taken into consideration?

Stage 3 – Learning Plan   

What to expect: Teacher will…post essential questions on the bulletin board as well as all performance tasks, scoring rubrics, and deadlines for the unit.

Students will…read and discuss the text individually, in a small group, and in a Socratic seminar setting to further their understanding of the novel, conduct research related to the book and its historical setting and report their findings to the class, write an essay on the American Dream, perform on a “radio panel,” keep a journal in which they will respond to assigned questions related to the text, practice vocabulary words, and create a student newspaper that incorporates their research on the Roaring 20s.

Entry Point: We will begin this unit by examining F. Scott Fitzgerald’s life and the time period in which he wrote. Students will be given historical background and will be asked to compare the period in which Fitzgerald lived and the author’s lifestyle to the present time period and culture in which we live.

Students will then read the novel and make a comparison chart between the novel’s author and narrator. After this, students will perform group work to understand the role of the narrator and the author’s objective in his use of characterization.

Once students have gained an understanding of characterization, the class will explore the novel’s themes and discuss the enduring understandings of the novel. The class will also examine the role of symbols in the text and their role in furthering the enduring understandings. Finally, students will make connections between their own ideas, experiences and values and the ideas, experiences and values expressed in the text.

Two options for hooks to begin this unit:

Hook 1: Teacher will post on an overhead the following statement: “YOU GET WHAT YOU DESERVE.” Students will be asked to journal a response on whether they agree or disagree with this statement and they will be asked to explain their response. Pair-and-share and large group discussion will follow.

Hook 2: Teacher will show students a series of short clips (clips may include the scene from the film of The Great Gatsby in which Nick and Jordan discuss Jordan’s attitude about driving, an amalgam of crime scenes, and a clip of President Bush talking about the need to get back to family values). After viewing the clips students will write their response to these clips in their journals and discuss their responses to essential question #1: What are values? Why is it important to have them as an individual? As a society?

Explore and enable/equip - “Uncoverage” for depth and breadth (as opposed to “coverage” of  a large assortment of randomly selected points of interest) will begin with close readings and continue throughout the unit in the form of large and small group discussions, Socratic seminars, library research, enactment, scored discussion, and collaborative and individual writing. The teacher will present the essential questions as part of each discussion and learning activity to help prepare students to reach the enduring understandings of the novel.

Reflect and Rethink – Class quizzes on the chapter readings as well as close listening to students in class, will reveal to the teacher any additional skills that need to be practiced and researched or big ideas the teacher will need to rethink and revise in order to help students reach the enduring understandings. Students will also have the opportunity to give one another peer critiques and to self-assess themselves on their performance tasks and their reflective journal writing to determine the evolution of their understanding.

Exhibit and Evaluate – The performance tasks and other evidence will give students several opportunities to demonstrate their grasp of the enduring understandings. Students will have the opportunity to receive peer feedback and revise their work before they turn in their essay for a grade. Students will also be asked to use a rubric to complete two self-assessments – one for their work on the radio panel, the other for their essay on the American Dream. Students will also be given the option to share any additional information that they think the teacher might need to evaluate their progress throughout the unit.

Tailor the Design for Diverse Learners– Students will be provided with open-ended questions, activities, assignments and assessments that enable them to give different but equally valid responses. Students will also be given the option to work alone or in groups to accommodate different learning styles. In addition, students will be given a variety of performance tasks and opportunities to demonstrate their understanding. Finally, students will be given the option to complete an extra-credit project on the unit that appeals to multiple intelligences.

Organize the Learning – Each lesson will build on the previous lesson to arrive gradually at the enduring understandings of the novel. Testing at key points in the reading, and performance assessments sprinkled throughout the unit, will give the teacher the opportunity to revise lesson plans, as necessary, to help students reach the intended understandings.

